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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name William Patten Primary 
School 

Number of pupils in school  414 

Proportion (%) of pupil premium eligible pupils 9.66% 

Academic year/years that our current pupil premium strategy plan 
covers   

2021/22 

Date this statement was published September 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Karen Law,  

Head teacher 

Pupil premium lead Sian Davies,  

Deputy Head teacher 

Governor / Trustee lead Carol Lees,  

Chair of Governors 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £53,800 

Recovery premium funding allocation this academic year £  6,625 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£11,725 
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Part A: Pupil premium strategy plan 

Statement of intent 

At William Patten, we have high expectations for all pupils in our school and believe that, with high 
quality teaching, an exciting and engaging curriculum, excellent pastoral support, precise and tar-
geted interventions, effective engagement with parents and a personalised approach to meeting 
children’s needs, every child can fulfil their individual academic, social and emotional potential.  
 
The curriculum at William Patten is designed to provide a broad and balanced education which 
provides opportunities for children to develop as independent, confident and successful learners, 
with high aspirations, who know how to make a positive contribution to their community and the 
wider society. The curriculum ensures that academic success, creativity and problem so lving, 
reliability, responsibility and resilience, as well as physical development, well -being and mental 
health are key elements that support the development of the whole child and promote a positive 
attitude to learning.  
 
As an early adopter of the new amended curriculum in EFYS and an ambitious curriculum, includ-
ing a recovery curriculum in Years 1 - 6, we aim to have this embedded so ‘no child is left behind’ 
through academic, technical and vocational avenues. 
 
The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, in-
cluding progress for those who are already high attainers. Strong leadership ensures that the Pupil 
Premium funding is allocated effectively each year to have the necessary impact across school so 
that pupils achieve at least the same academic outcomes as non-disadvantaged pupils with similar 
starting points, and so that they have equal access to the extended curriculum and enrichment op-
portunities, eradicating educational inequity. 
 
Our current strategy supports these aims by ensuring pupils receive high-quality teaching in all sub-
jects, but with a specific focus on mastery maths, reading and phonics. Embedded into our practice 
is the importance of cultural and arts opportunities in supporting the wider learning of disadvan-
taged students, enhancing cultural capital and removing barriers to accessing and understanding 
the wider curriculum. Leaders also use the funding to create opportunities for children to develop 
resilience, perseverance, self-esteem through quality, targeted and bespoke pastoral care for chil-
dren and families and through the deployment of external agencies, for example, Place2be and mu-
sic tuition. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

 

1 Before the pandemic disadvantaged children had outcomes that were in line with 
their non-disadvantaged peers in reading, writing and Maths. Although outcomes 
are lower for all children according to current internal assessments, they are sig-
nificantly lower for disadvantaged children. 

2 Children with intersectionality – PPG / SEND / EAL are all in Year 2 or below. 
They have not had a ‘normal’ school year since starting school and have encoun-
tered two periods of school closure. Over 50% of our disadvantaged children in 
EYFS and KS1 are EAL. 

3 Language skills in Reception and KS1 are lower for pupils eligible for disadvan-
taged than for other pupils. 

4 Current attendance of disadvantaged children is below other children and below 
the national average (92% as opposed to 96%) 

5 Some children in receipt of Pupil Premium have limited life experiences beyond 
their home and immediate community, creating a ‘cultural capital’ disadvantage. 
They may also have limited access to books, libraries and technology. 

6 Our assessments and observations indicate that the education and wellbeing and 
SEMH needs of many of our disadvantaged pupils have been impacted by partial 
school closures to a greater extent than for other pupils. Only 25% of our disad-
vantaged Year 2 children attended school in the summer of 2020, when they 
were in Reception and were able to. This compares to a cohort figure of 88%. 
 

7 The proportion of disadvantaged children has steadily fallen as the demographic 
has changed. The school is less diverse than it was. This has impacted on fami-
lies sense of belonging and concerns around diversity and representation. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 
we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged pupils make at least ex-
pected progress, from their individual start-
ing points, across all areas of the curricu-
lum and, more specifically, in Reading, 
Writing and Maths.  
 
 

 By the end of Reception, the gap between disadvan-
taged and other pupils is closing rapidly in Literacy, 
Maths and C & L.  

 Year 1 disadvantaged children achieve in line with 
their peers for the PSC 

 By the end of KS1, the gap between disadvantaged 
and other pupils is closing rapidly in RWM.  

 By the end of KS2, the gap between disadvantaged 
and other pupils is closing rapidly in RWM.  
 

To reduce gap between disadvan-
taged pupils and others over time into KS2 

 Data will indicate disadvantaged children in Years 5 
and 6 will achieve similar outcomes to pre pandemic 
in 2023 
 

To ensure that provision for disadvan-
taged/EAL pupils, particularly in KS1, is of 
the highest quality.  

 Data will show that attainment gap is closing and 
that disadvantaged children will achieve similar out-
comes to pre pandemic in 2023   

 

To develop early language and vocabulary 
acquisition, strengthen phonic knowledge 
and early reading skills 

 High quality teaching of a well-planned, progressive 
language rich curriculum ensures rapid acquisition 
and use of vocabulary across all areas of the curric-
ulum. 

 GLD for disadvantaged pupils in line with national 
and local averages.  

 Communication and Language prime area of EYFS 
framework in line with national and local averages.  

 Impact of continued NELI programme shows rapid 
progress for identified disadvantaged pupils. 

Disadvantaged pupils develop the neces-
sary cultural capital, allowing them to en-
gage in their programmes of study, prepar-
ing them for success in their next phase of 
education and in life outside/beyond 
school.  
 
 

 Teachers are highly skilled in imparting curriculum 
knowledge and use AfL strategies to ensure children 
retain and apply key knowledge from across the cur-
riculum.  

 A significant proportion of children achieve the ex-
pected standard across foundation subjects.  

 The gap between disadvantaged and other children 
is closing rapidly. 

 All disadvantaged children have access to at least 
one club and have had the offer to play a musical in-
strument. 

 The school provision map will evidence a higher 
number of opportunities for disadvantaged children 
to participate in projects and events through careful 
targeting. 

 Increased numbers of children apply for and are suc-
cessful for School Council and the Eco Team. 
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All disadvantaged pupils will meet at least 
national expectations for attendance and 
punctuality 

 Attendance for disadvantaged pupils is at least in 
line with their peers at the school.  

 Punctuality for disadvantaged pupils will be in line 
with other pupils across school. 

Engagement is targeted towards disad-
vantaged families and is holistic. Commu-
nication is clear and effective, with honest 
feedback sought. 
  

 Attendance at structured events such as Parents’ 
Evening is high. 

 Parents will be prioritised to accompany on trips and 
attend other events and the numbers of parents vol-
unteering increases. 

 Attendance at workshops (RWI, how to help your 
child in Maths etc) is high 

 Curriculum and enrichment has visible diversity and 
is embedded. 

 Feedback from parent surveys is positive 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this aca-
demic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £4,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Mastering Number - EYFS, 
Y1 and Y2 teachers trained 
with NCTEM to impact flu-
ency and number sense. 

Mastering number is a collegiate approach to profes-
sional learning, building on the successes of the 
NCETM hub work. The project will:  

- develop skills in working in a professional 
learning community, reflecting with other col-
leagues on their own practice, and refining 
skills through support and challenge within a 
community  

- develop a secure understanding of how to 
build firm mathematical foundations with a 
stronger subject and pedagogical understand-
ing for EYFS and KS1  

- ensure firm foundations in children’s under-
standing of early number 
 

1,2,3 

All EYFS staff trained to de-
liver NELI (Nuffield Early 
Language intervention) pro-
gramme to improve listening, 
narrative and vocabulary 
skills for disadvantaged pu-
pils who have relatively low 

Oral language interventions can have a positive im-
pact on pupils’ language skills. Approaches that focus 
on speaking, listening and a combination of the two 
show positive impacts on attainment: Oral language 
interventions EEF  Oral language toolkit 

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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spoken language skills in 
EYFS 
 

Fortnightly TA training with 
the AHT for RWI and DHT / 
SENDCo for supporting chil-
dren in the classroom and 
language development 

Support staff consistently use assessment for learn-
ing strategies to assess gaps in individual pupils’. En-
suring all staff are supported in delivering high quality 
teaching is essential to achieving the best outcomes 
for all pupils, particularly the most disadvantaged 
among them. 

1,2,3 

Implementation of compara-
tive judgement. Comparative 
judgement is a process 
where judges compare two 
responses and decide which 
is better.  Following repeated 
comparisons, the resulting 
data is statistically modelled 
and responses placed on a 
scale of relative quality 

Using the CJ scale and nationally standardised co-
hort, national grades for every year group (WTS, 
EXS, GDS) can be reported, writing ages and scaled 
scores which allow us to carefully measure pupil pro-
gress and identify targeted strengths and areas for 
development. 

Teachers  

1,2,3 

Teachers and TAs training at 
the start of the year ensured 
all staff were able to relate, 
engage and support pupils 
through the consistent and 
nurturing approach. 

Interventions which target social and emotional learn-
ing seek to improve pupils’ interaction with others and 
self-management of emotions, rather than focusing 
directly on the academic or cognitive elements of 
learning. Interventions also focus on the ways in 
which students work with (and alongside) their peers, 
teachers, family or community 

6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £47,650 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

English in Year 2 and Year 6 
split into three groups 4 x 
week. Taught by SLT. 

EEF claims that reducing class sizes results in 
around 3 months’ additional progress on pupils, on 
average. Children are given more high quality feed-
back and more individualised learning experiences. 
Teachers team teaching results in the professional 
development of staff. Allows for better targeting of dif-
ferent ability ranges within the class with 3 teachers 
rather than two. Plugs gaps and extends where 
needed to ensure accelerated progress for all groups 
leading to higher attainment and progress than ex-
pected levels. 
 

1,2,3 

Employ 2 two additional TAs 
to support disadvantaged 

Research has shown that pupils' learning has been 
affected by school closures (EEF, 2021), suggesting 

1,2,3,6 
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children in KS1 through a 
systematic programme of in-
terventions based on RWI 
and Maths 
 

that the attainment gap tends to grow over periods 
such as summer holidays when schools are shut. 
There is a large body of evidence that tutoring and 
small-group tuition is effective – particularly where it 
is targeted at pupils’ specific needs; and that it can be 
particularly effective for disadvantaged pupils. 
Effective support from support staff and support the 
development of independent learning skills, which are 
associated with improved learning outcomes. 
 

NELI (Nuffield Early Lan-
guage intervention) pro-
gramme to improve listening, 
narrative and vocabulary 
skills for disadvantaged pu-
pils who have relatively low 
spoken language skills 
 

Oral language interventions can have a positive im-
pact on pupils’ language skills. Approaches that focus 
on speaking, listening and a combination of the two 
show positive impacts on attainment: Oral language 
interventions EEF  Oral language toolkit 

1,2,3 

National Tutoring 
Programme for children in 
Years 3, 4 and 5 with a focus 
on Maths 

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low 
attaining pupils or those falling behind, both one-to-
on  

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

1,2,3 

Literacy Pirates After School 
programme for Year 5 - extra 
support and practice their 
reading and writing skills 

Additional opportunities for pupils to read books at 
differentiated levels in addition to core texts during 
their reading lessons will improve confidence and 
self-confidence. 
Pupil Premium Funded pupils who take part in the 
programme make an average of 16 months’ progress 
in their reading age compared to just four months’ 
progress over the same period of time without the 
programme. 

 

1,6 

Jump Into A Book’ Reading 
programme for Year 5 

Developing a love of reading can be more important 
for a child’s educational success than their family’s 
socioeconomic background. Organisation for Eco-
nomic Co-operation and Development (OECD) 2002  

1,6 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £20,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Free music tuition – 
saxophone, clarinet, violin, 
brass or keyboard. 

 

The Arts Council found that the challenges facing 
families of low-socio-economic status in supporting 
their children’s musical activities are considerable. 
The cost of tuition and participating in extracurricular 
ensembles may be more than they can afford. They 
may also face challenges in transporting their 
children to activities. Short term music projects have 
shown that music can provide opportunities for 
vulnerable young people to acquire a range of 
transferable skills and enhance their confidence and 
aspirations 

5,6,7 

Additional extracurricular 
activities. Places are 
subsidised. 

Extra-curricular activities can help to improve pupil 
attainment, attitudes and skills, such as motivation, 
confidence and team-working. Focus on physical 
and mental well-being of children from 
disadvantaged backgrounds who are targeted for 
clubs. 

4,5,6,7 

Subsidised trips e.g School 
residential journey 

To enable children from low income families to go 
on the school residential trip in Year 6.  

4,5,6,7 

Referral and allocation 
system for Place2be 
reviewed and changed to 
allow more children to be 
supported through 1:1 
counselling over the year. 

Counselling sessions improve long-term mental 
health in primary-school aged children, according to a 
new study from the University of Exeter, the Univer-
sity of Cambridge, and Place2Be, which is published 
in the European Journal of Psychiatry. 

6,7 

Transition support for pupils 
moving to Y7 

“Evidence suggests the children who decline most 
at the transition between primary and secondary 
schools are those from disadvantaged backgrounds 
and/or pupils with SEN. The research evidence, 
thankfully, offers areas of promise to mitigate the 
gaps that grow at transition” Alex Quigley 

5,7 

Targeted parents’ workshops 
- RWI and Maths and 1:1 
support and resources for 
parents to help their child at 
home  

Parental involvement in the form of ‘at-home good 
parenting’ has a significant positive effect on chil-
dren’s achievement and adjustment even after all 
other factors shaping attainment have been taken out 
of the equation. In the primary age range the impact 
caused by different levels of parental involvement is 

4,7 
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much bigger than differences associated with varia-
tions in the quality of schools. The scale of the impact 
is evident across all social classes and all ethnic 
groups. (Desforges 2003). 

Adopt new system for ab-
sence communications. The 
messages were developed 
and tested by Bristol City 
Council in 2020 in partner-
ship with the Behavioural In-
sights Team (BIT) and have 
been updated in 2022 for the 
current context. 

Informing parents about their child’s attendance has 
been shown to work in multiple contexts: 
A recent study with Bristol City Council1 found that 

messaging parents of children with attendance below 
95% increased good attendance rates by 4 percent-
age points. This approach also increased attendance 
during the early stages of the pandemic. 

 A US study2 with 28,000 students, found that mes-

sages about the number of days a child had missed 
reduced absenteeism by an average of 1.1 days a 
year, and reduced persistent absenteeism by 10%.  
 

4,7 

 

Total budgeted cost: £ 72,150 

 

                                            
 
2 Rogers, T., Feller, A. Reducing student absences at scale by targeting parents’ misbeliefs. Nat Hum Behav 

2, 335–342 (2018). https://doi.org/10.1038/s41562-018-0328-1 

file://///wp-dc03/smthome$/klaw/Downloads/Increasing-attendance-with-parent-messages-1%20(1).docx%23_nooaihuf0738
file://///wp-dc03/smthome$/klaw/Downloads/Increasing-attendance-with-parent-messages-1%20(1).docx%23_nooaihuf0738
file://///wp-dc03/smthome$/klaw/Downloads/Increasing-attendance-with-parent-messages-1%20(1).docx%23_nooaihuf0738
file://///wp-dc03/smthome$/klaw/Downloads/Increasing-attendance-with-parent-messages-1%20(1).docx%23_p4rip2evipq6
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvantaged pupils was 
lower than in the previous years in key areas of the curriculum. Despite being on track during the first 
year (2018/19), the outcomes we aimed to achieve in our previous strategy by the end of 2020/21 were 
therefore not fully realised.  
 
Our assessment of the reasons for these outcomes points primarily to the impact of COVID-19, which 
disrupted all subject areas to varying degrees. The impact was mitigated by our commitment to provide 
and maintain a high quality curriculum, including during periods of partial closure, which was aided by 
use of online teaching such provided through our online learning platform Google Classroom, which en-
abled us to engage with parents and pupils. 
 
Devices were given to children who required one to be able to access the high quality of teaching and 
learning during the lockdown and recovery periods.  
 
Our overall whole school attendance figure for 2020/21 is above the national average3 (at 97.1%), as is 
the figure for disadvantaged children at 95.9% attendance (July 2021). 
 
Evaluation of data and outcomes highlighted Maths as an area of concern across then school. Results 
were lower than for reading and writing. The change in our Maths mastery approach - to White Rose 
from Power Maths - has supported teaching, as has the additional fluency sessions, which are incorpo-
rated into Maths lessons. Power Maths is still utilised for those working at greater depth. 
 
All pupils working towards or below the expected standard received mathematics intervention after the 
return to school in February 2021. KS1 pupils received interventions from internal staff and the catch-up 
premium was prioritised to be used to provide intensive Maths tuition through the National Tutoring Pro-
gramme in the summer term for KS2.  

 
Break out spaces provided proved to be invaluable space for calm and reflection, as 50 - 60% of pupils 
across the school had difficulties sleeping in a survey conducted by the Inclusion team.  
 

                                            
3 National average attendance is 95% 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular 

in England 

Programme Provider 

N / A  

  

  

 
 


