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1. Principles

At William Patten we recognise the importance of feedback as part of the teaching and
learning cycle, and aim to maximise the effectiveness of its use in practice. We are mindful
also of the workload implications of written marking and of the research surrounding effective
feedback.

The Education Endowment Foundation (EEF) research: Evidence review on feedback
approaches and educational attainment in children and young people (August 2021), which
underpins this policy, shows that effective teacher feedback to improve pupil learning should
be based on the following recommendations -

Principles:

1. Lay the foundations for effective feedback.

2. Deliver appropriately timed feedback that focuses on moving learning forward.
3. Plan for how pupils will receive and use feedback.

Methods:

4. Carefully consider how to use purposeful and time-efficient, written feedback
5. Carefully consider how to use purposeful verbal feedback.

Implementation:

6. Design a school feedback policy that prioritises and exemplifies the principles of effective
feedback.

Further information regarding the EEF research findings and how we have incorporated
these recommendations into our Presentation, Marking and Feedback Policy, see appendix
1.



2. Presentation

2.1 General:

Teachers encourage children to present their work to the very best of their ability and to
develop independence and resilience. (See appendix 2.)

The vast majority of Y2 — Y6 children should record their work directly in their book,
rather than on scaffolded sheets.

Worksheets should only be used where absolutely necessary*; for EYFS, during the
autumn term in Y1 or for children with SEND.

*In maths, the use of worksheets will depend on the topic and the extent to which the
outcome needs to be scaffolded. Wherever possible, children will record outcomes
directly into their maths books. In some lessons, visuals from part of the worksheet,
rather than the whole sheet, will be stuck into children’s books. Although printed sheets
are used for a greater number of outcomes in year 1, children will record directly into
their maths books whenever this is possible.

All work should be well presented across all subjects.

Ensure that left-handed children sit on the left, to avoid their elbows clashing with right-
handed children as they write.

If a lesson does not have a written outcome, then no marking or recording of the learning
intention is needed.

Fonts: EYFS will use NTPreCursivefk on Active Inspire flipcharts and PowerPoints. Y1-
Y6 will use Arial on PowerPoints.

Backgrounds on slide: The elements that make presentations clearer and easier to follow
for people with dyslexia also make them better in general. Bright white slide backgrounds
can make text harder to read; choose an off-white or cream background instead.

2.2 Date:
All work should be dated.

Reception: Short date, included on LI label or written by the teacher.

Year 1: As per Reception, except long date should be used for English. When possible,
children should write the long date themselves.

Year 2 — Year 6: Majority of children will write the short date in topic & maths books and
long date in English and Spanish books.

Work continued into subsequent days should have the short date will be written in the
margin with “LI cont./d”.

2.3 Learning Intention (LD):

The LI should be shared with children at the beginning of each lesson and recorded at the

start of any written outcome, so that the work can be evaluated within the context of the LI.
In maths, children can record a title that has been derived from a longer LI by their teacher.
The full LI itself will still be shared at the start of each lesson by the teacher.

2.3.1 EYFS:

English: LI and Steps to Success sticker will be stuck into children’s books before the
task is completed.

Maths: LI and self-assessment sticker will be stuck into children’s books before the task
is completed.

23.2Y1

English: See the Write Stuff Sub-heading.



e Topic: LI provided on a sticker for children to stick into books. As soon as possible, when
children can write the LI, they will copy it from the board and underlined it using a ruler.
This means that some children will write the LI, while others will use stickers.

e Maths: LI will be stuck in children’s maths books, and can be included on any scaffolding
being stuck directly into children’s books or collated sheets when these are used in Y1.

2.3.3Y2-Y6:

o English: See the Write Stuff Sub-heading.

e Topic: Children will copy the LI, underlined using a ruler, into their books. If necessary, a
sticker with the LI will be provided for SEND or children working below AE.

e Maths: LI will not be stuck in children’s maths books. Where an LI is long and wordy,
children can record a title that has been derived from it by their teacher.

2.3.4 English LI presentation -The Write Stuff

The plot point replaces the need for a written learning intention. The book title only needs to

be written in English books on the first day of the unit, subsequent lessons with written

outcomes, will have the plot point written at the start of the activity. If written outcomes are

not part of a sequence of lessons, then the LI should be written, following the Topic LI

instructions above.

e Year 1. A worksheet will be provided for children, which indicates the text that is being
studied, the plot point and provides a scaffold for children to write Learning chunk (LC) 1,
2 and 3 responses.

e Year 2 - Year 6: Most children will draw the table, add the text and the plot point. They
will write LC1, 2 and 3 in the margins. Some children may still need a Y1 type scaffold.

For example:

Wombat Goes Walkabout: Plot Point 1 - Meet the Wombat

Or

Wombat Goes Walkabout: Plot Point 2 - Wombat meets Kookaburra
LC1
LC2
LC3

3. Written Marking and Feedback

Written marking and feedback will be considered under the following headings: general, self-
assessment, formative feedback and assessment (specific instructions are outlined for the
marking of English, Topic, Maths and Reception children’s work), use of KWL grids and
marking and feedback of children’s spelling.

3.1 General

Effective marking is an essential part of the education process. At its heart, it is an
interaction between teacher and pupil: a way of acknowledging pupils’ work, checking the
outcomes and making decisions about what teachers and pupils need to do next, with the
primary aim of driving pupil progress.

We believe that this can be achieved without extensive written dialogue or comments.
Marking should not be a burden for teachers when the time it takes is not repaid in positive
impact on pupils’ progress. Marking should be meaningful (mindful of children’s age and



experience, depending on what works best for children and teachers), manageable
(marking practice is proportionate and considers the time-effectiveness of marking in relation
to the overall workload of teachers) and motivating (should help to motivate pupils to
progress and time manageable for teachers.)

Therefore:

o We recognise the importance of oral feedback as this is a timely and an effective way of
providing children with appropriate feedback, whilst maintaining a manageable marking
culture within the school. The widespread use of oral feedback is encouraged,
throughout the school for a broad range of outcomes. Verbal Feedback Given (VFG)
should be used to indicate that children have received VF to address concerns and
misconceptions, and make corrections etc.

e The vast majority of written marking will take the form of highlighting. If a sentence or
word is highlighted in yellow, it indicates a successful feature of the child’s work.

¢ Marking should indicate support (WS), visual support, such as word mat or Speed sound
charts (VS), Group ratio (1:2 etc.).

e Teachers mark with a red pen. Teachers need to make every effort to model the Nelson
handwriting in their writing in children’s books.

e Supporting adults will mark the children’s work ONLY if they have worked with the child
to complete the activity. They will use a blue pen and utilise the Maximising the Impact of
Teaching Assistants (MITA) codes, (S=Self scaffolding, P= prompting, C= clueing, M=
modelling).

e Children mark in green pen. When a child peer-marks they will write their name in green
pen at the bottom of the page.

e Marking may be a combination of teacher marking, self-marking, peer assessment and
marking by the TA.

e Marking should address inconsistences in SPAG and handwriting.

e All marking should follow the school policy.

3.2 Self-Assessment
Across all subjects, marking should indicate that common inaccuracies in work from day to
day are being addressed.

e English and Topic: At the end of each lesson, children review their work according to
the success criteria (displayed on a lesson slide, not on stickers in children’s books). The
review process will usually be discussion based, and children can interact during the
process with thumbs up or down etc. Teachers should write their initials at the end of a
piece of work, to indicate that the work has been reviewed.

e English and Topic: If used, cloze tasks (when children need to complete a missing part
of a sentence), or exercises where the answer is either right or wrong, can be marked by
the children, as a class or in group.

e Maths: All children (Y1-6) will review their work during the review phases of the lesson.
Children in Y2-6) will mark their work during this time. Teachers will then need to check
children’s marking, make or identify corrections and address any misconceptions. The
teacher will tick and initial beneath the final outcome of a lesson to indicate that they
have also reviewed the child’s work.

4. Formative feedback and marking

4.1 English (Independent longer writing tasks)
The baseline writing assessment completed in September, will be in response to a video
stimulus. Work should be marked using the appropriate TAF grids.




Other independent writing outcomes will be part of the Write Stuff English Scheme; two or

three of these will be set every half-term and these will be marked in depth as follows:

e Independent writing objectives are highlighted according to TAF statements for Y2 and
Y6, and school devised TAF equivalents for other year groups. (See appendix 5.)

e The appropriate TAF sticker (WTS, EXS or GDS) should be stuck into children’s books
and highlighted as above. On the rare occasion, when a child straddles two levels — for
example EXS, GDS - then both stickers should be used.

e Yellow highlighting indicates achievement of the TAF (or equivalent) statement. This
might relate to an aspect of spelling, punctuation, effective vocabulary, ambitious and
grammatically accurate sentence or section of work. At least one example of the
achieved TAF statement should be highlighted, not every occurrence of the objective.

e Green highlighting indicates aspects of the work that is beyond the stated requirements
of the lesson.

e Teachers should write their initials at the end of the extended writing piece, to indicate
that the work has been marked.

4.2 Topic

e Yellow highlighting in topic books will recognise the correct use of key subject
vocabulary and knowledge within the topic.

e There is an equal focus on successful writing and literacy skills across the curriculum
and marking codes (see appendices 3 & 4) will be applied in all areas where necessary.

4.3 Maths

e Self-review is part of lesson design (see 3.2), but teachers will check and initial each
recorded outcome of a lesson. Teacher marking, will confirm that the child’s self-review
is accurate and indicate with a tick (Y1) that an answer is correct. Wrong answers will be
identified for further review by the child, with subsequent modelling, correction, written or
verbal feedback provided where necessary to address an identified misconception.

4.4 Marking of Reception children’s work.

It is imperative that children’s work be marked when they are present, wherever possible,

and that there is a dialogue during this marking procedure where the teacher explains what

the child has achieved and the next steps. Teachers’ comments, in relation to this dialogue

may be written after the VF is given.

¢ Response to children’s work should primarily be by verbal feedback (VFG), as at this
point children cannot generally read and respond to written feedback. VF is a timely and
effective means to provide children with feedback, suggest next steps and maintain a
manageable and effective marking culture within the school.

e The marking key should be used to explain how a child completed the activity — WS, VS,
Ind, Grp etc.

e Teachers/TAs should review the child’s work and indicate if the SC has been met
(ticked), partly met (PM) or if it remains a target (T).

¢ No comments need to be made, unless the adult marking the work wants to add an
additional comment.

e Targets do not need to be re-written, as they will be evident on the SC.

e Children use the scale on the LI will indicate their level of confidence in the activity.



4.5 Use of the KWL Strategy in Topic Books:

S.

Children are encouraged to tick the ‘What | Want to Know’ statement on the KWL grid,
when they think they grasp one of these concepts.

The teacher can also tick this or use the code ‘VFG’ if they have spoken directly to the
child about this.

At the end of a topic, children will complete a short summary piece of writing that
conveys what they have learnt throughout the topic. This end of unit written summary will
be scaffolded where appropriate, according to age and individual needs, so that task is
achievable. Teachers will then tick (not highlight) each fact/knowledge statement that is
included in this piece of writing.

Spelling

Ensure that correct spellings are written clearly, using Nelson handwriting font.

5.1 Topic and English books:

KS1:

Teachers to indicate 1 or 2 spellings for children to copy out on independent/extended
pieces only. Teachers may choose to indicate the correct spellings of 1 or 2 key words in
red on other pieces (e.g. sentence stacking lessons) to draw attention to them, but
children would not be expected to copy them out. Year 2 teachers, please be aware that
for moderation any spelling corrections in red pen would not count as independent
corrections. Children will therefore first need the chance to make independent
corrections.

KS2:

For writing pieces within a unit of work (e.g. sentence stacking) where spelling errors are
present, correct 1 and give the child the opportunity to practise the word twice at the
bottom of the work. This word can be allocated during the lesson or when marking.

In your selection of words try to prioritise statutory spellings or in topic lessons key
vocabulary for most children. For children with SPLD and dyslexia, be aware of what
appropriate spellings look like for them.

Make sure children complete their spelling (green pen) at the start of lessons.

On extended pieces, children should find and correct their own spellings as part of the
editing process. Each child should therefore choose 2 spellings that they have corrected
within the work to write out twice in green pen beneath their work, prioritising words from
their word list. This will negate the need for teachers to allocate any spellings. If a child is
not able to do this independently, please allocate them 2 words.

5.2 Maths books:

If any provided key vocabulary (e.g. shape names or subject specific vocabulary) is spelt
incorrectly, this should be indicated with the appropriate marking code and the correct
spelling highlighted.



6. Marking Timeframe and responsibilities

6.1 Marking timeframes

Marking should be completed as soon as possible after the task has been completed and no
later than by the following Monday. It is crucial that this is adhered to, so that errors can be
quickly identified, and misconceptions clarified. All marking should follow the school policy.

6.2 Responsibility for marking

All marking should be initialled by the person marking the work.

Marking is not to be undertaken during library time, music lessons or timetabled
workshops.

TAs should not mark work, the exception being if they have worked with a child to
complete the activity.

TAs should not mark reading or maths assessments.

This policy is reviewed annually by the governing body.

Policy Agreed: September 2026
Policy Review Date: September 2027



7. Appendices

Appendix 1 - EEF Evidence review on feedback approaches and educational
attainment in children and younq people, (August 2021)

Research Application Summary

Recommendation 1

School Practice:

Before providing
feedback, teachers
should provide high
quality instruction,
including the use of
formative assessment
strategies.

High quality initial
instruction will reduce the
work that feedback
needs to do; formative
assessment strategies
are required to set
learning intentions (which
feedback will aim
towards) and to assess
learning gaps (which
feedback will address)

Outcomes completed in children’s English and topic
books will be planned in accordance with the lesson’s
success criteria.

The success criteria in lesson slides will be shared with
children, prior to completion of topic and English tasks
alongside the Learning Intention (LI) for the lesson.
When reviewing outcomes of children’s work, teachers
will consider the outcome in accordance with the success
criteria and overarching LlI.

In maths, recorded work is proceeded by teaching input
that shows children how to relate a concept to a specific
problem or context. A review phase is part of lesson
design and this involves guided self-review of children’s
answers, with further explanation to extend learning and
deepen understanding.

Recommendation 2

School Practice:

Feedback should focus
on moving learning
forward, targeting the
specific learning gaps
that pupils exhibit.
Specifically, high quality
feedback may focus on
the task, subject, and
self-regulation strategies.
Feedback that focuses
on a learner’s personal
characteristics, or
feedback that offers only
general and vague
remarks, is less likely to
be effective.

In English, outcomes of independent extended writing
are highlighted according to Teacher Assessment
Framework (TAF) statements for Y2 and 6 and to school
devised TAF equivalents for other year groups.

‘Models of excellent work can form a basis for feedback,
particularly when a teacher highlights the successful
aspects.’

Ofsted Research Review Series: English July 2023

In English, yellow highlighting indicates an aspect of the
outcome that evidences achievement of the TAF
statement.

Green highlighting is used to indicate any aspect of
success in the work that is beyond the stated
requirements of the lesson.

Topic outcomes will be marked in the same way, with an
equal focus on successful writing and literacy skills
across the curriculum.



https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/feedback-approaches
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/feedback-approaches

Topic marking will also recognise the correct use of key
subject vocabulary within the outcome and any reference
the child has made to the key knowledge within the topic,
including their demonstration of it.

In maths, a review phase is part of lesson design. This
involves guided self-review of children’s answers, with
further explanation to extend learning and deepen
understanding.

Recommendation 3

School Practice:

Careful thought should
be given to how pupils
receive feedback. Pupil
motivation, self-
confidence, their trust in
the teacher, and their
capacity to receive
information can impact
feedback’s effectiveness.
Teachers should,
therefore, implement
strategies that encourage
learners to welcome
feedback, and should
monitor whether pupils
are using it.

Teachers should also
provide opportunities for
pupils to use feedback.
Only then will the
feedback loop be closed
so that pupil learning can
progress.

The highlighting of successful components of children’s
recorded outcomes ensures a feedback process that
celebrates the positives of each child’s individual
achievements.
This process will also be used to encourage specific
aspects of improvement. For example:
o The targeted highlighting of capital letters and full
stops, (where these are being encouraged)
o The stated expectation that children include key
facts in their topic writing.
Topic work ‘builds’ to a sustained piece of writing in
which children summarise the key knowledge they have
learnt, in the same way that English lessons ‘build’
towards application of taught genre-specific written
features in an independent piece of extended writing.

Recommendation 4

School Practice:

Written methods of
feedback, including
written comments,
marks, and scores, can
improve pupil attainment;
however, the effects of
written feedback can
vary.

The method of delivery
(and whether a teacher
chooses to use written or
verbal feedback) is likely

The means of recognising successes in children’s
recorded outcomes by highlighting these, ensures that
feedback relates directly to children’s work and is visually
accessible to all children.

‘Written feedback can be time-consuming for teachers.

There is also a risk that the pupils might not read feedback,
or that they might not be able to understand it or act on it

independently.

Oral feedback is an effective alternative. For example, the
teacher might note gaps or common errors in pupils’ work

and then give feedback to the whole class.’
Ofsted Research Review Series: English July 2022

10




to be less important than
ensuring that the
principles of effective
teacher feedback
(Recommendations 1-3)
are followed. Written
feedback may be
effective if it follows high
quality foundations, is
timed appropriately,
focuses on the task,
subject, and/or self-
regulation, and is then
used by pupils.

Some forms of written
feedback have also been
associated with a
significant opportunity
cost due to their impact
on teacher workload.
This should be monitored
by teachers and school
leaders.

Where marking codes are used to address errors in
written outcomes [topic, English and maths (such as the
misspelling of a given mathematical term)] this will be
followed up verbally with the child.

Teacher marking in maths is minimal, but it is regular,
visual and responsive.

Recommendation 5

School Practice:

Verbal methods of
feedback can improve
pupil attainment and may
be more time-efficient
when compared to some
forms of written
feedback.

However, as with written
feedback, the effects of
verbal feedback can vary
and the method of
delivery is likely to be
less important than
ensuring the principles of
effective teacher
feedback
(Recommendations 1-3)
are followed.

When feedback is given to a child about a specific aspect
of their written work, the code VFG is indicated. This is
particularly relevant to maths, when a child’s
misconception or error has been addressed directly
within the lesson.

Recommendation 6

School Practice:

Enacting these
recommendations will

Policy changes (2023 — 2024) referred to during
September INSET 2023.

11




require careful
consideration and this
implementation should
be a staged process, not
an event. This will
include ongoing effective
professional
development.

Schools should design
feedback policies which
promote and exemplify
the principles of effective
feedback

(Recommendations 1-3).

Policies should not over-
specify features such as
the frequency or method
of feedback.

Half termly book looks are scheduled throughout the
year, to embed policy, disseminate good practice and
inform school actions to ensure consistency and
maximum positive impact.

Monitoring overseen by subject leaders, phase leaders
and the SLT will measure the impact on progress and
attainment.

Appendix 2 — Presentation Expectations and Teacher Marking Code Key

(on stickers on the inside book covers)

EYEFS & KS1

7 N7 N7 3
5 o |

Feel pr'cld Best Use a

8 £ ||

\ P | W
S2

Be Proud of Your Book é

e Always write the date

e No doodling

Take pride in presentation

Use your neatest handwriting

Underline dates and titles with a ruler

Draw one line (with a ruler) through mistakes

Appendix 3 — Teacher Marking Codes:
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EYES

» VFG - Verbal Feedback Given

» Ind — Individually (completed)

» Grp — Group task

» WS — The child completed the task ‘with support™
» VS — Visual Support

» Group ratio 1: (Indicates the adult: child ratio)

» Initial____ (Initial of the adult who has assessed the work)
Y1-Y6

» VFG - Verbal Feedback Given

» Grp — Group task

» WS — The child completed the task ‘with support’™*
» PA — Peer Assessment

» SA — Self Assessment

» Group ratio 1: (Indicates the adult: child ratio)

*Children with SEND who regularly receive support from an adult, will have a further

label alongside the outcome of work which indicates the nature and extent of the
support received by the child during completion of the task.

Literacy - Support (W3S) key (Helped ta / with_..)

Scribe word/sentence

Sound out word

Sound chart / red words

Identify GPC

Letter formation

Construct and hold sentence

Maths - Support (WS) key (Helped to/ with_._)

Number formation

Identify numbers

1:1 Correspondence

Match number to quantify

Shape vocab and properties

Measure /size /time vocab

13



Appendix 4 — Marking Codes

Marking Code for Writing

o When these codes are used, an explanation must be provided to the child, so they
understand the code, as well as how they can improve their work.

e All marking is to be done in red pen. When correcting technical errors, the following code
is to be used.

Marking code EYFS and KS1

Incorrect spelling ~—

Something is missing

Incorrect case (underline letter)

Full stop missing

Make this word better

e

Start here

Finger space

=1

Sound out oot
Incorrect tense (Y2 from summer t
term) [ ]
Correct maths answer v

Incorrect maths answer (follow-
up/GPQ if needed)

Impressed my teacher or @

14



Marking Code KS2

Incorrect spelling (symbol
underneath word)

Word / phrase is missing

Incorrect / missing punctuation

Improve this sentence/word

Incorrect case (circle the letter)

Incorrect tense

New sentence needed

New paragraph needed

Correct maths answer

Incorrect maths answer (follow-
up/GPQ if needed)

15



Appendix 5 — Teacher Assessment Framework (TAF) Statement Stickers

- write simgole phrases and sentences thatcan beread by | V1
others WwT

-write sequencad senternces o form short narratives, re- w1
reading Lo cheds they make senge. WA

- leave spaced batwaar wards

- writz recosnizable letters, mostof which are correctly formed,
including starting and finishing in the right place

- demarcate some ientenced with capital letters and lull stops,
queslion marks or exclamation marks

- joan words and clauses using “and

- begin to use capital letbers for names (including people, places and
days of the weeak) and for the persanal prongun T.

- =pell words by identifying sounds [phonemes) and regressnting
them with one or more lettsrs, in 8 way that is often phonicalhy
olzustle

-iegrment words containing the 40+ taught phanemes and
reprasent these using graphemes, spelling many of these wonds
carrectly and making phonicaBy-plausile atternpts st others

-spell many Year 1 commaon exception wards (Englich &ppendix 1)

- larm lower-cage letters in the correct direction, starting and
linishing in the right place

- m'&[lﬂ's lincluding capitals) of the correct size in relation to
anch ather in Some wriling.

- write effectrvely, coherently and consistently for
different purposes, drawing on reading to inform the
vocabulary and grammar of writing

¥1
GOS

- use the punctuation taught in Year 1 correctly

{As detailed in English Appendix 2; spoces between words, copital
letters, full stops, question marks and exclamation marks to
demuaroate sentences; capital letters for names and the personal
groncun T with pood consistency

- spell Year 1 cornmon gxception words, including the days of

and =jfg —ed, —er and =5t with no change to the root word, as
well 3z the prefixun-.

the week (See English Appendix 1| with pood consistency |
= correctly spedl words that reguire regular plural suffives [-5/-es)

- form bower case letters, capital letters and digits in the correct
direction, crientation and size in relation to one another.

- write sentences that are sequenced to form a short 2
narrative [real or fictional) WT

- dermarcate some sentences with capital letters and full stops

- write simple, coherent narratives about personal Experisnces 2
End thode of othars [raal or fictisnal) WA
= Write 3Dout real events f‘Eli;Brd"'lE these simply #ng Cearky

- segmint spoken wards inte phonemes and represent these by
graphemas, spelling some words correctly and making
phonically-plausible attempts at others

= GEmErcate mmost sentences with capital lethers and full stops

- 5e guestion marks conrectly when reguired

- spell some commion excaption wards [see English Appendix 1)

- WLE pregant §nd pase ienls Moty conractly Bhd Congistanthy
= UG CO-Ordination [&.g. of f and / But) 1o join clauses

= form lower-case letters in the correct direction, starting and
finishing in the right place

- w5e o subrdination (e g when / if [ thei / because] fo join dlauses

= form lower-case letters of the correct size relative o one
anathar in some writing

- sapmiEnt spaken wands inta phonsmes and reprasent these by
graphemes, spelling many of these waords correctly and making
phanically-plausible attempts at cthers

- spel] many commsn Exoeption words [ses English Appandin 1]

- use spacing between words

= Tgrm capsal letrers and digits of The DOMedT 5iZe, QRIENTATON 3nd
redstionship to one another and to lower-case letters

= WEE SPACIng DeTvweEn words that referrs The sioe OFf The eTers.

= wirite effectively and coherently for diiferent purposes,
dramang on réading to infarm the wacabulary and gramemar of
WITINg

¥i
GDS

- Make simple 3d0Rions, revisions and proof-reading ConmeCTaons 1o
Thiir o Wiriting

- use the purctuBtian thught 8t key stage 1 mastly corractly

{As decoied in Erglish Appendix 2° spoces DECWEER Words, copitgl
bephars, lr-\'J”S:EﬂJ QUERTGN MArks NG xclamoticn marks i cemartate
senrences; copital lecters for nevmes ond the persenal proncun 7
commas fe separate items in o iist; aposirophes for missing dethers ond
Sitguiar podsetsian &g, ‘the girl's name’]

- Speadl FADSE COMTch Ex0Eptlion words (English Appsndis 1)

- ad suifioes to spell mest words comectly in their writing
[&.5. —mans —ress —ful —eas |y See English Appendin 1]

- uge the disgonal and horizonial sirgkes needed to jcan some letiers
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- demarcate mast sentences with capital letters and full Y3

stops WT

- form letters (including capitals) and digits of the correct size,

onentaticn and relaticnship to one another most of the time,

with appr tely sized spaces bebween words

- Use co=ordination |e.g. or / and / but] and some subordination
(g when / if / that [ because] to join clauses

- spell many words with taught GPCS cormectly and make

phonicall-plausible attempts at others

- spell correctly mamy K31 comman exception words (Englsh

Appendic 1)

= wiribe etfectively, with an understanding of punpose and Y3
BUMAMCE, MBKAE DAIDEFATE BMDIToE word chaices to add GOs
deiail, effect and 1o engage the reader
« W5 A BNCTERSINGY Wit range of SeNTEncE SITUITUnes, inciuding
AowmeEtimes v8rying the aoditan of subardinets clsumes
= W5 Thelt Tl ramge of TRUENT PURCTUATION CONMBCEY (CapTal iemers, fll
srops, quastion and excamation marks, commas for lists, apostrophes
far coniraction ard singular possession and direct speech punchuation
inEhi iR ifiearisd CommaL)
- spell with a good level of accuracy, including spelling mamy of the Year
3 and 4 sranutory spelling words connehy

- wirite far different purpases, bEginning 1o use paragraphs i Y3
[Eroun relanad material And uLing IBVOUTS Suted 10 1] Type Wi

= inParraThes: | pegin 1o Create settings, CRBraCIers and plol

Incluc direct Speech puncouated by inverted commas

- use the range of previously taught punchuation mostly oorrecily |,
gty Iettory, full alom. quexlion and e bralon redn, commin o bk end aoce® rochen Tor

©peete pebio . and g dar pegeeprioe

- e A or an’ cormectly mmost of the fime

- UGS carjunctions, adwerbs and prapasitians 1o Express time snd cause
= vty abhies Beliee fer, alobe g, ey ey o [P, sel, e, | Feeapfore

k| s, - Bl e, Qe Bl ol

= inClipde subordind T CIAUSES USIing 3 mnpe of canjuncTions, including
Wﬂ'l 'Tr:'h'l“u?l'. l"ﬂ'l"!w ' _

- se verb fenses mostly Correcily across the writing. including present
perfect when usad

- spell cormectly some words from the year 3 [/ year 4 spelng let

| = MG e 3 MERT, foingd hangwriing FTyie with ingressing acouracy

Td
- write for a range of purposes WT

= wiite for different purposes, using paragraphs fo proup related A
mAbErisl Bnd [§pouts Suited 10 et e Wik

| - begin to use of paragraphs ©o gEganise ideas
- in narratives create settings and characters

- ift ABA=-N3FTative witing, use simple devices to structure the
writing and support the reader (e g headings, sub-headings,
bullet paints)

- often use capital letters and full stops o demarcate sentences,
and sormetinmes use question marks, commas for lists and
apastrophes for contraction

- begin to spell correctly some words from the year 3 / year 4
speelling lst

- write lagibly

- weriee eMectively, with an underseanding of purpase and 4
sudience, making celiberate ambiious word choices 1o add G5
detail, effect and to engage the reader

« SOMetimas aply Arning abowt STANEard and Won-Standard English to
their avn W mple when w | r

- s e full range ﬂfl!ulh'l. punctuation mlt!ﬂﬂﬂ lerrers, full
STOOS, Qiesstion And axcIamarion marks, commas for lSs, apostrophes
for contracticn and sngular/piural passession, deec speech
punctustion induding inwertad commas and commas afeer fronted
Bdverbials)

- proafresd consistently, correcting ermars in grammar, punciustion and
ipalhng and adding nouns pronauns for Cohedion

= use e range of previously TAUEhT BuncTUation MOsKly ety

capt sl lwitern, il viope, queuion snd serirnustion murks, corena for b end sposd ropie for
coniraciion snd snguls poussion] 30d begin to use apostrophes far plural

poss&ssion
- uge all necessary punchusteon in dinsct speech with a good level of

Betursdy, includng B comma Bfpar e reparting cliuss and Shwiyd
Ending with punctuation within the inwsmed commas

= inchade frommed adverbials i Wing. in MOST CASES PuncTuated
CorTecthy With 8 comma (& § Leter that day, | heard she Dad news |

- ugs 8 wider range of canjuncsans m multb-dause Sentences

- expand noun phrases by sdoing modifying Sdjectives, nouns and/or
ErepoEiTional phrases (&g the herged soldier wath undreakadie 5ping
- use werh tenses mostly commectly scross the writing, includng present
| perfecr when ugsd

- Al et actly MeST wiords fram the vear 3 7 yesr 4 spelling list

= uie 8 neat joined handwriting stybe with increasing acourecy and speed |
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b
- write fior a range of purposes WT
= USE pAragr 1o organise ideas
- in narcatives, describe settings and characters

- etite Tar & ranpe of pUposss and audisnces, making choices 5
sbout lInguage, stnsctuve 3nd prganisstion WA |

~innarratives: | describe settings characters snd atmosphers
use dislogue 1o convey CRATMIEET And Advance the

ACTHON With cenfdence:

- In non-narrative wnting, use simple devices to structure the
writing and support the reader [e,g. headings, sub-headings,
bullet poants)

- use capatal letters, full stops, question miarks, commas for lists
and apostrophes for contraction mostly cormectly

- spell correctly many words from the year 3 / year 4 spelling list,
and begin to spell words from the year 5 / vear & spelling list

- write legibly

= use taught punctuation ri . capitsl iy, ol unpe, gueetion snd
culiraainn R, g e bl aed Sy iosie ol siveriials, i opie for doriniios gl
il bt ] Sotsrisken, phdl 8l deer] tpench ponchation) BNG DEEIN B0 LSS COMMAS TG
garify meaning and brackers. commas and cashes for thegs

- s words and phrases to lnk sentences winh;m Hrﬂirﬂﬂ"ﬁ_ snd
paragraphs 1o one Ancther, incliding advanbisl of Time (& p. 1a1es), placs
& F AEAFEY] B0 rumbar (& Senondly]

» inciude relethe Clauses Deginning with 8 nelative prongun

- use & range of adverbs and modal verbs bo indicate degrees of

| possibilicy, &g surely pedhaps, shoukl, might
~ N5UNE W7D TENGES 358 MAOSTNY COTTRCT/CONBISTENT ACH05S T WIing

- spell parrectly My wonds fram 1he year 5 [/ yeas 6 spelling st

- wiite effectively for 3 range of purpodes and audiences,
sekecting the apprapriate form and driwing Independently on
wiiat they have résd as models for their own writing (&g

| Imerary langUsge. chaqactarisation, STucTure)

- digtinguish betwsen the [anguage of spasch [&.p. cantracted verb
farms, colipquialisms., ) ang writing

- ugs the full range of tBught punctuation commecthy (capital leters, full
ST0RS, Questicn and exciamanion marks, commas for lisTs and afmer
fronted adwerbials, apostrophes far contraction and singular/plural
passession, Al Jirect Spesch pUNCTUATION, COMEMAs To CRarify meaning
and brackefs, co and dashes for parenthesis)

« g corfidently, proct-readeng punciuation and spelling (including
complex hamophanas), Bnsuring verk TEnses Sne cormect and consistent
throughout, and removing or replading unnecessary repeTTians

b
GO

- join writing | fusntly Snd with increa L

ki
- write for a range of purposes WT

- USE paragraphs 1o OfEanige ideas

- wnte effectnely for a range of purpases and audiences Y6
salecning lamguage that Shaws good Bwareress of the resder ¢ Wa

Mt e B 1 R PRI @ Ay ] RIS TR TR BN R b e D

= b0 narratives, desCribe SETTINgS. characters and Tmos e

- in narratives. describe settings and characters

« i non-narrative writing, use simple devices to structure the
writing and support the reader (e.g. headings, sub-headings,
bullet points)

- use capital letters, full stops, question marks, commas for lists
and apostrophes for contraction meostly cormecthy

- spell correctly most words from the year 3/ year 4 spelling list,

and some wiords from the ywear & vear 6 spelling list

grate dialogue in narratives to conwey character & advance the
BCLEN
- EE|ECE waaBUlEry 8nd tl'!ﬂ'll'l‘sl'l.ﬂﬂl‘l"llfb.ll‘t!- that rafast whist the
WITTINE reguiines, doing This mesTly Approprately
|eg wming contracied lormi bn disloges in rasmatie. uting pawve st o sffect bow iIndorTution b

o ] 2 o) o Rt Segrpes of LR bt

= WGt 3 AngE of Jevioes T BRIk cohesion within and acress paragraphs
Ipg cordancorn sdverhiah of time ardotacr ororoun T

= usa yarh tensas consstently ard correcily throughout their wrrbng

- U3E TRE FAARE of PunCTUBLISE TALEHE BT kay STAQS T oSty COFTECtY [ p

PR T (VU S0 T P T A B0 Pl Mk T e |

= 5Pl CorrecTly MGET wWords frgm The vear 5/ year § spelling bET, ang use
a dictionary to check the speling of uncommon or mare ambitious
vocabulsry

- wirite legibly

= wirite affectivaly for & rang® of purposes and sudisnoes,

seiesting the approprists form and drawing independantty on

WAl theiy Rlvd fahd 88 maadels bar Ehas awi wﬁ!iﬁ‘ ﬂ!‘

| imerary language. CharRCIRTGRTIaN, Structure]

- distinguish Batween the [anguage of spesch (2§ cantracted verh

foirims, CollGUIalisens ] And wiiting, and Chicose The ApDrooriate
register

= BBTCiSE 3N ASSured And CONSCoUS Contral ol bvels of farmaliny,

particularty through manipulating grammar and vocabulary to achiewe

his

- 58 the range ol puncIUBTian TaUght BT key stage I correcty &g, temi-

colgns, gashas, colons, Myphens] and, when NECESEENy. UsE Such

punctuation precisety io &nRANEE MEARING Brd vsid SMbiguity.

b
GLE

= M il Iy in NgnEaTiging N W
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EYFS TAF

- Write some or all of their name.

EYFS
WT

the page; write ‘m” for mummy.

- Use some of their print and letter knowledge
in their early writing. For example: writing a
pretend shopping list that starts at the top of

- Form some lower-case and capital letters
correctly.

EYFS
WA

- Spell words by identifying some of the sounds & then

writing the sound with letter/s.

- Write short sentences with words with known GPC,

using a capital letter and full stop.

- Write some letters accurately.

- Re-read what they have written to check that it makes

sense.

- form lower-case letters in the correct direction, starting

and finishing in the right place.

- Write recognisable letters, most of
which are correctly formed.

EYFS
GDS

letter or letters.

- Spell words by identifying most sounds in
them and representing the sounds with a

can be read by other.

- Write simple phrases and sentences that
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